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Social Studies

Family creations and biography
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In Katherine’s Quilt, family members contribute scraps of cloth or articles of clothing and take part in stitching the finished quilt for Katherine.  In a very tangible way, they have woven strands of their family’s story into an heirloom for Katherine to love and pass down to future generations.  Students can collect one favorite item of clothing from each family member that helps tell their family stories.  In the classroom, students can create and decorate a special box to house these items. To preserve these memories, students write a description of each piece of clothing with a short biography of the family member who contributed it. Students can make plans to keep these in their boxes or decide to make a pillow sham, quilt square, or other piece of textile art with them.
Heirlooms and Interviews
Quilts are just one example of family heirlooms that tell a story or hold special memories.  Students investigate their homes for special heirlooms that have been handed down.  Draw a picture or take a photograph of the heirloom.  Interview family members and write a description of the heirloom, its history and why it holds special meaning to the family.  Students can also create something to contribute to the family story, to be a future heirloom.
Quilts Through History 
Throughout history, women in many different cultures have made quilts for practical purposes – to keep warm.  However, besides being warm, quilts also were outlets for artistic expression and political opinions. Women made quilts for special celebrations, such as a birth of a child or a wedding.  They made and sold them to raise funds for civil war soldiers or to help fugitive slaves.  Women worked together to create friendship quilts in a quilting bee. This also gave rise to social opportunities to visit with friends or to discuss current affairs.  The designs on the quilts could range from abstract “crazy quilts,” to structured quilt block patterns, to landscape or album quilts, which told a story.  Students can design their own quilts on a piece of paper.  If you were to make a quilt, what kind would it be?  What story would it tell?  What design elements would you incorporate?  After designing the quilt, students can write a description of the quilt, including the story it might tell.
Underground Railroad Game

There has been much debate about the recent topic of quilts used as signaling devices in the Underground Railroad. Most scholarship concludes that quilts played no special role in the Underground Railroad.  While no one can prove a negative, it seems unlikely that quilts contained secret messages and a directional code for escaping slaves.  However, historical fiction or folklore can often bring a period of history to life.  This game combines facts about the hardship slaves faced during the time of the Underground Railroad with the folklore of quilt square messages.  Students should understand that this game combines fact and fiction to simulate the Underground Railroad experience.
Directions: Each of eight tables is set up as a station along the Underground Railroad.  On each table teachers can put the quilt pattern representing that station, instruction cards for students, and table props that could go along with each station. Suggestions for quilt patterns, instruction cards, and table props listed below with each table. 
1.  All the students move to Table One.  Students choose a card and read aloud.  All the cards at Table One allow the students to move to Table Two.  

2.  Turn the lights off – have students move to the next station and turn the lights back on.  (This symbolizes that slaves usually traveled at night to avoid capture).

3.  Students choose a card at Table Two and read aloud.  If the card states that the student can go no further, when it is time to move, those students stay put.  The rest of the students will move to the next table.

4.  Turn the lights off – have eligible students move to the next table, choose a card and follow the directions.

5.
The game continues like this until the very few students who are eligible reach the North Star destination (Table Eight).
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Table One - Flying Geese Quilt Pattern
Teacher Reads: Geese fly north in the spring.  Because of warmer weather, this was also the best time for slaves to escape.

Table Props:  Picture of geese flying in formation, a stuffed animal (goose, etc.).
Card:  A loud honking flock of geese flew over head – you start following their direction north.

Card:  Like geese, you will need to stop at waterways to rest on your way to freedom.

Card:  You hear geese starting to gather to fly north.  Like them you start on your journey.

Card:  It is spring time when geese will be heading north.  Now is a good time for you to begin your escape to freedom.

Card:  Follow the honking geese on your way north.
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Table Two - Basket Block Pattern
Starting here, some cards prevent the students from progressing through the game.
Teacher Reads:  Slaves escaping to the North needed to pack food for the trip.
Table Props:  A basket, fake food

Card:  Because it will be hard to buy food on your journey, you gather food that you can carry on the way.

Card:  An abolitionist gives you a basket of food for your journey.

Card:  Along the way you stopped by a safe house where they gave you food for your journey.

Card:  You saved scraps of food before you left and have packed enough to feed you on your journey.

Card:  You found a house that had helped escaping slaves before you.  They give you food wrapped in a bandana for your journey.
Card:  You did not prepare for your journey by gathering food.  You don’t have the strength to move on.
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Table Three - Monkey Wrench Block Pattern 
Teacher Reads:  Slaves escaping to the North needed to pack tools essential for the trip. 

Table Props:  A compass, flint, nails, hammer, etc.

Card:  You collect flint to help you make a fire to keep warm on your journey.

Card:  You collect tools to help you construct a simple shelter along the way.

Card:  You find a compass to take with you on your journey.

Card:  You collect tools to defend yourself along the way.
Card:  You failed to gather any tools.  You are unprepared to go any further.
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Table Four - Bear’s Paw Block Pattern 
Teacher Reads:  To avoid being captured, many slaves would seek shelter in the woods and mountains – some even followed the trails of bears to make their way over the mountains.

Table Props:  A picture of a bear track or a bear, plants, etc.

Card:  You found shelter from slave hunters and dogs by slipping into the woods. 

Card:  You follow animal tracks to a source of water.

Card:  You enter the woods and find a safe place to build a temporary shelter with the tools you brought along.
Card:  By following the animal trails in the woods, you find the best path through the mountains.
Card:  You enter the woods but have lost your compass.  You are disoriented.  You are lost.  You can go no further.

Card:  Slave hunters and their dogs trail you through the woods and eventually catch you.

Card:  The woods are dangerous.  A mother bear protecting her cubs attacks you.  You can go no further.
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Table Five - Crossroads Block Pattern
Teacher Reads:  Once escaping slaves made it through the mountains, they were to travel to a city where they would find protection and refuge.  Two of these crossroad cities were Cleveland, Ohio and Detroit, Michigan.

Table Props:  A map showing Cleveland and Detroit.
Card:  You have made it to a Cleveland, Ohio.  You make plans to cross Lake Erie into Canada.

Card:  You have made it to Detroit, Michigan.  You make plans to go further north into Canada.

Card:  You have made it to a crossroad city but slave hunters are waiting for you.  You can go no further.

Card:  You have made it to the crossroads but have run out of food and supplies. When found, you are sent back to the South.
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Table Six – Bow Tie Pattern

Teacher Reads:  Slaves needed to dress like freedmen to go undetected in cities they would pass through on their journey North.
Card:  You meet a freed slave at a church who gives you new clothes to wear.

Card:  An abolitionist meets you along the way and gives you a vest and tie to wear.

Card:  You brought along a change of clothes to help you blend in with feed slaves in the big cities.

Card:  Your clothes are ragged from the trip.  Someone notices your clothes and turns you in as an escaping slave and you are sent back to the South.

Card:  You are still wearing clothes that slaves wear.  Bounty hunters notice and catch you. 
Card:  While trying to obtain new clothes, you are jailed after captors recognize you as an escaping slave and put in jail.
VII. Table Seven – Log Cabin Block Pattern
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Teacher Reads:  In northern cities, slaves could find refuge in “safe houses.”  Some escaped slaves, once they have reached some northern cities, could establish their own home in relative safety.

Table Props:  A picture of a log cabin or a house.
Card:  You find a “safe house” in which to stay awhile in safety – to rest and get food.

Card:  An abolitionist befriends you and shows you a place where other escaping slaves are staying in safety.

Card:  You find that this city is relatively safe.  You build a small home on the outskirts of town to stay in for the winter.

Card:  You come across a home with a light shining in the window indicating a safe place for slaves to stay awhile on their journey.

Card:  You mistakenly go to a house which is not safe.  You are captured and jailed.

Card:  While staying a safe house, slave hunters find you and send you back south.

Card:  Word gets out that a particular “safe house” residence is helping slaves.  Slave hunters surround the home and arrest you and the other escaping slaves.

Card:  While trying to locate a “safe house” you run out of food.  You can go no further.
VIII. Table Eight – North Star Block Pattern
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Teacher Reads:  The destination of many escaping slaves was Canada – referred to as the Northern Star.

Table Prop:  A map showing Canada.
Card:  Congratulations you made it to Freedom.  You new life begins now!

Card:  The journey was tough but you are tougher!  Congratulations!

Card:  You made the journey to safety.  You decide to go back and help other escaping slaves!  You will be a hero!
Writing

Poetry
In Katherine’s quilt, Aunt Lucy teaches Momma different types of decorative stitches to use on the quilt along with rhymes to help Momma learn the stitches.  Students can also incorporate poetry into classroom quilt lessons.  Several ideas are: “A quilt is…” poem where each student writes one line of the poem to describe quilts and quilting; a quilt quatrain (four line rhyming verse) about the name of a quilt square (Yankee Puzzle, Monkey Wrench, Jacob’s Ladder, Grandmother’s Flower Garden, Bear’s Claw, Whig Rose, etc); a quilt acrostic poem where each line of the poem starts with the consecutive letters in the word QUILT.
Some examples are:
Quilt Quatrains

Grandmother’s Flower Garden (abab)

In Grandmother’s Flower Garden 

Hexagons grow from the ground 

The flowers seem to say “Please pardon 

The honeybees flying around!” 

Hole in the barn door (abab)

This quilt has wood beams which are long 

For strong barns with a roof and a floor.

But something is obviously wrong… 

Look! There’s a Hole in that big Barn Door!

The Drunkard’s Path (aabb)

The quilt people call Drunkards Path

Must have taken a lot of math.

The pattern weaves here and there

Making your poor eyes hurt if you stare!

Quilt Acrostics

Q – Quietly stitching together

U – Unique pieces of my past.

I – I weave memories of my 

L – Life that others can view.

T – They only see a quilt.

Q – Quaint little cover

U - Unique fabrics

I – Interesting stitching and patterns

L – Labor of love

T – Tangible memories

S – Sewn up in a square
More Language Arts 
The following engagements/activities offer a balanced literacy approach to using Dr. Crystal Ball O’Connor’s Katherine’s Quilt Made for Dreaming in the classroom. Activities are designed to help students make connections to their lives as readers and writers, learn something they will use in their reading and writing, offer opportunities to practice what is taught and use it in an independent context, and to share something they have learned.  This approach increases the likelihood that students will use what they learn in their own reading and writing, and includes engaging students with read aloud, group discussion, guided writing activities, and independent work.  

Introducing Katherine’s Quilt and Yourself 
Use the introduction in Katherine’s Quilt as a literary model to help students create a strong lead sentence, setting and placement of characters.  It will also help them understand and demonstrate the importance of sensory detail and how to use it.  Have the students write the same introduction replacing Kay’s name with their own, and her quilt with a personal item of their own. Show how the kinds of things they would find on their dressers can tell a lot about them. 

Connecting to Text and to Papa
In this exercise, students analyze, respond to and make connections with the text.  Next they use prewriting strategies and then write to learn, entertain, and describe.   Have the students study passages about Katherine’s Papa and the artwork depicting him. Their writing should begin with the phrase: Papa was the kind of man who…

Connecting to Others and Making a Difference
Ask students to begin with the phrase: ________ was the kind of person who…, inserting the name of their own grandparent or family member. Have students develop a story in which they do something special for the person described. Students should describe how their action affects the grandparent or family member selected for their story.  (Give examples that we all have something to give that will help others, even a smile or sharing a story).
Poetry
Give students the names of other kinds of sewing stitches and have them write verses of poetry to continue in the pattern of Lucy’s Rhymes.  Examples include back stitch, running stitch, slip stitch and feather stitch. 
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Back Stitch

Back Stitch is the strongest hand stitch and is used to imitate machine stitches.  Work backstitch from right to left.
· Begin with a couple of stitches worked on the spot, and then take a stitch and a space. 

· Take the needle back over the space and bring it out the same distance in front of the thread. 

· Continue to the end of the seam. 

· Fasten off with a couple of stitches on the spot. 

II. Running Stitch
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Running Stitch is used for seams and for gathering.

· Fasten the thread with a few backstitches and work small stitches by passing the needle in and out of the fabric. 
· Keep the stitches and spaces as even as possible. 

III. Slip Stitch
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Slip Stitch is used for holding a folded edge, such as a double hem, to a flat piece of fabric.
· Work from right to left with a single thread fastened with a knot hidden inside the hem. 

· Bring the needle out through the folded edge, pick up a few threads of the flat fabric and then work through the fold again. 

· Slide the needle along, come out of the fold to make the next stitch. 

IV. Feather Stitch
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Featherstitch is best used as a decorative finish for children's underclothing, and to accentuate certain lines, as at hem, or at top of pockets.
· Mark a center line. 
· Make like blanket stitch, slanting the stitches, first from right to left, then from left to right on either side of center. 

Journal Writing
Choose a character from Katherine’s Quilt Made for Dreaming.  Write a journal entry capturing your thoughts, questions, or emotions of the journey from the character’s point of view.

Character Study

Assess Katherine’s motivations at the beginning, the middle, and the end of the text.

Author Study

Conduct an author study.  Ask students to compare and contrast Jake and the Migration of the Monarch and Katherine’s Quilt.  Have students compare and contrast the themes characters, setting, and plot, as well as Crystal Ball O’Connor’s style.

Suggestions for Better Understanding
I. Suggestion for Establishing Prior Knowledge – Read “Katherine’s Lullaby” to the students.  Divide students into groups to create a dreaming quilt.  Ask each group to summarize the theme of the lullaby.  Then write the group’s summary on a large center patch on the quilt.  Each person in the group will add a patch to the quilt.  All students will write a dream they want to hold onto on their quilt shape.  Post the dreaming quilts in the classroom so that students can see others’ dreams.
II. Suggestion for Before Reading – Discuss the many meanings of the word “dream” with the students.  As a group, look at the cover of the book and predict what they think the story will be about.  This activity develops understanding of inference, character study, mood/tone, setting, plot/action, and point of view. 
III. Suggestion for During Reading – Read Katherine’s Quilt aloud.  Pause after each page or two and allow students to ask questions.  Record the questions on a chart.  After reading the entire text, return to the list of questions to see if the questions were answered.  Code the questions as follows:  A=answered in the text, BK=answered with background knowledge, I=inferred from the text, and C=confusing or not answered.  (From Strategies That Work by Stephanie Harvey)

IV. Suggestion for After Reading  

· Communication – As a way of instructing from non-print sources, discuss Valerie Hollinger’s illustrations, Jim O’Connor’s photographs, and Sharon Kazee’s music in Katherine’s Quilt.  Talk about concepts including the main idea, details, predictions, character or setting, as well as things such as why the illustrator may have chosen certain colors or designs, the photographer certain poses, and the composer her tune. 
· Inquire – Ask students to come up with inquiry questions about topics or people that interest them and are related to family traditions.  Provide time for students to read and research information about the questions they develop and present the information in a variety of formats.
· Research – Investigate the role of quilting in South Carolina History.  

Math
Shapes and Symbols - Create a Quilt Square
[image: image19.emf]Many quilt square designs are created by piecing together simple shapes and then repeating the pattern.  After looking at simple quilt square designs to identify simple shapes and patterns, students can use pattern blocks to create their own quilt square.  They can then trace the pattern blocks on paper and color the quilt square (you can also use construction paper pattern blocks and glue them to the blank square.  Writing Extension - Quilt block patterns received interesting names, from trades and occupations to Biblical names. In a few sentences, students can give a special name to the squares they create, describe how they make the squares and the special meaning the squares have for them. The quilt squares can be pieced together to form a class quilt. 

(Discount school supply has 250 wooden pattern blocks for $15.99.

To find shapes already die cut on paper.  Go to http://new-center-account.stores.yahoo.net/patternblocks.html)
Visual Arts

The Art of Stitching
Quilt designs and patterns can be incredible works of art.   In Katherine’s Quilt, Momma uses decorative stitches to embellish the seams of the quilt. Decorative stitches like the Briar Stitch, Feather Stitch, and Lazy Daisy Stitch are an art form in themselves.  Students can learn the various stitching techniques to embellish a piece of cloth.  Quilt squares and stitches may be combined to create miniature pieces of textile art.

Dance/Movement/Drama

What’s in a Name?  Tableau and Writing
Tableau is the French word for a still picture representing an idea physically created by actors.  It is an acting snapshot.  Groups of students can act out the names of traditional quilt square blocks 
Examples: Grandmother’s Flower Garden: some students can be flowers growing in the garden while another student can be Grandmother watering or picking the flowers.  Log Cabin:  students can pretend to build a log cabin.  Flying Geese:  students can get in a V formation and fly around honking. Spider Web:  one student can build a web and catch the other student bugs that fly into the web.  Hen and chicks:  One can be the hen calling the rest of the chicks to her side.  After a few seconds of acting the students “freeze” in the tableau.  The rest of the students can guess from the list of names which quilt the actors were portraying.  Ask students to write about the names of the quilt designs and about how they got their own names. 
A list of quilt names to get you started:
Wagon Wheel

Monkey Wrench

Bear’s Paw

Flower Basket

Crossroads

Log Cabin

Shoofly

Bow Tie

Flying Geese

Drunkard’s Path

Sailboat

North Star

Hole in the Barn Door

Friendship Garden

Double Wedding Ring

Grandmother’s Engagement Ring

Honeycomb

Crown of Thorns

Garden of Eden

Pinwheel

Wild Goose Chase

Hovering Hawks

Honey Bee

Old Maids Puzzle

Texas Star

Ship’s Wheel

Water Mill

Autumn Leaf

Spider Web

Rolling Stones

Ocean Wave

Eight Hands Around

Lady of the Lake

Jacob’s Ladder

Joseph’s Coat

Churn Dash

Puss in the Corner

Streak O Lightning

Job’s Tears

Fifty-Four Forty or Fight

Martha Washington Star

Abe Lincoln’s Log Cabin

Broken Dishes

Cake Stand

Baby Blocks

Chimney Sweep

Dove in the Window

Windmill

Hen and Chicks

Corn and Beans

Melon Patch

Rail Fence

Hopes and Wishes

Lover’s Quarrel

Pine Tree

Butterfly

Turkey Tracks

Grandmother’s Fan

Music

Lullabies
In Katherine’s Quilt, Momma sings a soft lullaby to Katherine about her special dreaming quilt.  Students can listen to the CD and hear Momma and Katherine sing this lullaby together.  Students can interview their parents to find out what kind of lullabies or songs their parents sang to them as babies. Share the music and lyrics of these songs in the classroom.  Students can write words for their own lullaby to a familiar tune about a special memory their family shares.

Rhythm in Poetry – Lucy’s Rhymes  
Lucy’s Rhymes
Give me my thimble

Thread the needle for me
Knot three strands

Stitch one, two, three.

The French Knot
Loop the thread around the needle,

Four then five, then six times more,

Bring the needle back where you started

And push it toward the floor.
The Button Hole
The button hole stitch protects the edges

And tacks the clothing down

Just when you trace the outside part
You circle back around.
The Briar Stitch
The briar stitch has all the fun

Running this way crossing that,

Like cursive writing with my thread
I’m dressing up your hat.

V. Speak all together in strict rhythm. Pat knees on the strong beat and clap the weak beat.
VI. Speak all together, but creatively change voice sounds high, low, soft, loud – each student in his or her own way. 
VII. Add a rhythmic ostinato (a short, repeated pattern) for the accompaniment.  For example – clap, clap-clap, clap, clap-clap, stomp, stomp, snap. 
VIII. While part of the class does the ostinato, the rest of the class says the poem in rhythm.  (Hint – the ostinato should be simple and a rhythm that complements, but is distinctively different than the rhythm of the poem.) Ostinatos may also be spoken.  Here is an example – “One more thread. Make a pillow for your head!”  Add body movements.  For example, snap to the rhythm on the first line while swaying back and forth. Turn around on the next line with your head resting on your hands. 
IX. Speak in canon.  One part of the class begins the poem after the first part of the class reaches the word me. 
X. Create a form.  Suggestion – Begin with everyone saying the poem together softly. When the poem is finished, have part of the class perform the ostinato two times through.  Add the other part of the class chanting the poem with varied inflections. Close with everyone chanting the poem together very softly.  This form is ABA.  The canon suggestion (#4) may be used in the ostinato section as well, or a longer rondo form may be developed that would go from: 

· All Chanting 

· Ostinato 

· All Chanting 

· Canon 

· All Chanting. Speak all together in strict rhythm. Pat knees on the strong beat and clap the weak beat. 

XI. Next try using rhythm in poetry for Katherine’s Lullaby.

Katherine’s Lullaby
With every stitch and every hour

Every hat and every flower 

This family quilt was made to keep

And give you comfort while you sleep. 

Stories to remember, stories to add

Stories of your children’s Momma and Dad 

As you close your eyes to dream

Remember the love in every seam. 

You are loved a special way

To last forever and a day.  
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Katherine’s Quilt Made for Dreaming contains natural connections between content areas.  The Classroom Activities meet many state and national standards in language arts, social studies, mathematics, music, drama and visual arts.

South Carolina Social Studies Standards
Standard K-1: 
The student will demonstrate an understanding of the way families live and work together now and the way they lived and worked together in the past.


Standard 1-1: 
The student will demonstrate an understanding of how individuals, families, and communities live and work together here and across the world. 

Standard 2-1: 
The student will demonstrate an understanding of cultural contributions made by people from the various regions of the United States. 
Standard 3-4: 
The student will demonstrate an understanding of the events that led to the Civil War, the course of the War and Reconstruction, and South Carolina’s role in these events.
Standard 4-2: 
The student will demonstrate an understanding of the settlement of North America by Native Americans, Europeans, and African Americans and the interactions among these peoples.

South Carolina Mathematics Standards
Grades PreK–2 and 3-5: Geometry

Standard I:    
Analyze characteristics and properties of two and three dimensional geometric shapes and develop mathematical arguments about geometric relationships.
Standard III:  
Apply transformations and use symmetry to analyze mathematical situations.
National Visual Arts Content Standards 

I. Understanding and Applying Media, Techniques, and Processes 

Creative Expression. Students will develop and expand their knowledge of visual arts media, techniques, and processes in order to express ideas creatively in their artworks.

II. Using Knowledge of Structures and Functions

Aesthetic Perception/Creative Expression. Students will demonstrate a knowledge of the elements and principles of design and show an aesthetic awareness of the visual and tactile qualities in the environment that are found in works of art. 

III. Choosing and Evaluating a Range of Subject Matter, Symbols, and Ideas 

Creative Expression/Aesthetic Valuing. Students will use a variety of subjects, symbols, and ideas in creating original artwork and will evaluate the use of these elements in the artworks of others.

IV. Understanding the Visual Arts in Relation to History and Cultures

Historical and Cultural Perception. Students will demonstrate knowledge of artists, art history, and world cultures and will understand how the visual arts reflect, record, and shape cultures.

V. Reflecting upon and Assessing the Merits of Their Work and the Work of Others

Historical and Cultural Perception/Aesthetic Valuing. Students will use thorough analysis, interpretation, and judgment to make informed responses to their own artworks and those of others.

VI. Making Connections between Visual Arts and Other Disciplines

Historical and Cultural Perception. Students will demonstrate knowledge of the connections among the content of visual arts, other disciplines, and everyday life.
South Carolina Language Arts Standards 3-7
Reading Process and Comprehension

Reading Goal (R):  The student will draw upon a variety of strategies to comprehend, interpret analyze, and evaluate what he or she reads.
Standard R1: 
The student will integrate various cues and strategies to comprehend what he or she reads.
Indicator 1-3: 
The student will demonstrate the ability to make connections between a text read independently and his or her prior knowledge, other texts, and the world. Demonstrate the ability to use a variety of strategies to derive meaning from texts and to read fluently. 

Standard 1-4: 
The student will demonstrate the ability to summarize and begin paraphrasing texts. 
Standard 1-6: 
The student will demonstrate the ability analyze details in texts.
Standard 1-7: 
The student will demonstrate the ability to ask and answer questions about texts.
Standard 1-8: 
The student will demonstrate the ability to make predictions about stories.
Standard 1-9: 
The student will demonstrate the ability to summarize and paraphrase the main idea of a particular text.
Standard 1-10: 
The student will demonstrate the ability to draw conclusions and make inferences.
Standard 1-16: 
The student will demonstrate the ability to respond to texts through a variety of methods, such as creative dramatics, writing, and graphic art.
Analysis of Texts
Standard R2: 
The student will use knowledge of the purposes, structures, and elements of writing to analyze and interpret various types of texts.
Standard 2-1: 
Demonstrate the ability to analyze characters, setting, and plot in a literary work. 
Standard 2-1: 
Continue comparing and contrasting settings, characters, events, and ideas in a variety of texts. 
Standard 2-1: 
Demonstrate the ability to analyze an author’s use of static, dynamic, round, and flat characters; the structural elements of plot; flashback and foreshadowing; and point of view and tone. 
Standard 2-2: 
Demonstrate the ability to identify problem and solution in a work of fiction or drama; begin identifying conflict. 
Standard 2-3: 
Demonstrate the ability to identify the narrator’s point of view in a work of fiction. 
Standard 2-4: 
Demonstrate the ability to summarize the theme of a particular text. 
Standard 2-5: 
Demonstrate the ability to identify elements of style such as word choice and sentence structure (syntax). 
Standard 2-6: 
Demonstrate the ability to identify devices of figurative language such as similes, metaphors, and hyperbole and sound devices such as alliteration and onomatopoeia. 
Standard 2-7: 
Demonstrate the ability to distinguish between fiction and nonfiction. 
Standard 2-8: 
Demonstrate the ability to identify the characteristics of genres such as fiction, poetry, drama, and informational texts. 
Standard 2-9: 
Demonstrate the ability to identify elements of poetry such as rhyme scheme, refrain, and stanza. 
Standard 2-10: 
Demonstrate the ability to identify the author’s purpose in a variety of texts. 
Standard 2-11: 
Demonstrate the ability to compare and contrast settings, characters, events, and ideas in a variety of texts. 
Standard 3-4: 
Demonstrate the ability to use sentence structure (syntax) and context to determine the meanings of unfamiliar and multiple-meaning words. 
Writing
Writing Goal (W):   The student will write for different audiences and purposes.
Standard W1: 
The student will apply a process approach to writing.
Standard 1-1: 
Demonstrate the ability to choose a topic, generate ideas, and use oral and written prewriting strategies. 
Standard 1-2: 
Demonstrate the ability to plan for audience and purpose and to generate drafts that use a logical progression of ideas to develop a specific topic. 
Standard 1-3: 
Demonstrate the ability to develop an extended response around a central idea, using relevant supporting details. 
Standard 1-4: 
Demonstrate the ability to revise writing for clarity, sentence variety, precise vocabulary, and effective phrasing through collaboration, conferencing, and self-evaluation. 
Writing Goal (W):   Demonstrate the ability to write and publish in a variety of formats.
Standard W2: 
The student will apply a process approach to writing.
Standard 1-6: 
Demonstrate the ability to write multiple-paragraph compositions, friendly letters, and expressive and informational pieces. 
Standard 1-7: 
Demonstrate the ability to analyze the main idea of a particular text. 
Writing Goal (W):   The student will write for a variety of purposes.
Standard 2-1: 
Demonstrate the ability to use writing to explain and inform. 
Standard 2-2: 
Demonstrate the ability to use writing to learn, entertain, and describe. 
Standard 3-3: 
Demonstrate the ability to use texts to make connections and to support ideas in his or her own writing. 
Writing Goal (W):   The student will respond to texts written by others.
Standard 3-1: 
Demonstrate the ability to respond to texts both orally and in writing. 
Standard 3-2: 
Demonstrate the ability to use literary models to refine writing his or her own  writing style. 
Standard 3-3: 
Begin to use texts to make connections and to support ideas in his or her own writing. 
Communication
Communication Goal (C):   The student will recognize, demonstrate, and analyze the qualities of effective communication.
Standard C1: 
The student will use speaking skills to participate in large and small groups in both formal and informal situations.
Standard 1-6: 
Demonstrate the ability to participate in creative dramatics. 
Standard 1-9: 
Demonstrate the ability to use visual aids, props, and technology to support and extend his or her meaning and enhance his or her oral presentations. 
Standard 1-10: 
Demonstrate the ability to use Standard American English (SAE) in formal speaking situations and in the classroom. 
Communication Goal (C):   The student will use listening skills to comprehend and analyze information he or she receives in both formal and informal situations.
Standard C2: 
Demonstrate the ability to analyze devices of figurative language such as the extended metaphor; begin identifying imagery and symbolism.
Research
Research Goal (R):   The student will access and use information from a variety of appropriately  selected sources to extend his or her knowledge.
Standard 1-1: 
Demonstrate the ability to construct questions about a topic. 
Standard 2-2: 
Demonstrate the ability to gather and organize information from a variety of sources, including those accessed through the use of technology. 
Standard 3-2: 
Demonstrate the ability to present his or her research findings in a variety of formats. 
 National Standards: Dance
1. Dance
· Tableau — Focus, concentration, levels  

· Symmetry — develop symmetrical dance movements 

2. Understanding choreographic principles, processes, and structures. 

· Katherine’s Lullaby — Creating a dance in the interlude sections, realize form, improvise 

· Tableau— Mirror, copy, lead, follow. Sequential patterns 

· Made for Dreaming Dance using Katherine’s Lullaby — form, sequence, create, perform, demonstrate the ability to work together 

· Tableau — create, perform, demonstrate the ability to work together 

3. Understanding dance as a way to create and communicate meaning. 

· Katherine’s Quilt Made for Dreaming — present dances to peers and discuss meanings, interpretations and reactions. 

National Standards: Drama
1. Script writing by planning and recording improvisations based on personal experience and heritage, imagination, literature, and history. 

· What’s in a Name? – Improvise dialogue to tell stories.
· Underground Railroad Game – Improvise dialogue to tell stories (Drama) 

· Tableau – Collaborate to select interrelated characters (Drama) 

2. Acting by assuming roles and interacting in improvisations. 

· What’s in a Name? – Use variations of locomotor and non-locomotor movement (Drama) 
· Imagine and clearly describe characters (Drama)

· The Underground Railroad Game – Use variations of locomotor and non-locomotor movement (Dance/Movement) 

· Tableau – Assume roles that exhibit concentration and contribute to the action of classroom dramatizations (Drama) 
· Designing by visualizing and arranging environments for classroom dramatizations.
· What’s in a Name? –Visualize environments and construct designs to communicate locale and mood using visual elements and aural aspects using a variety of sound sources (Drama) 

· The Underground Railroad Game-- Visualize environments and construct designs to communicate locale and mood using visual elements and aural aspects using a variety of sound sources (Drama) 

3. Directing by planning classroom dramatizations. 

· Tableau – Collaboratively plan and prepare improvisations and demonstrate various ways of staging classroom dramatization (Drama) 

· The Underground Railroad Game-- Collaboratively plan and prepare improvisations and demonstrate various ways of staging classroom dramatization (Drama) 

4. Researching by finding information to support classroom dramatizations. 

· What’s in a Name? – Communicate to peers about people, events, time, and place related to classroom dramatizations (Drama) 

5. Comparing and connecting art forms by describing theatre, dramatic media (such as film, television, and electronic media), and other art forms. 

6. Analyzing and explaining personal preferences and constructing meanings from classroom dramatizations and from theatre, film, television, and electronic media productions. 

· The Underground Railroad Game – Explain how the wants and needs of characters are similar and different from their own (Drama) 

7. Understanding context by recognizing the role of theatre, film, television, and electronic media in daily life. 

· The Underground Railroad Game and What’s in a Name – Identify and compare similar characters and situations in stories and drama (Drama) 

Meet the Experts
Many thanks to the outstanding educators who are willing to lend their expertise in content and development and to make natural connections between content areas to meet and enrich standards. 
Meet Gina Silver Varat:  Gina has over 15 years in education and curriculum development.  A graduate of Winthrop College (BA), Western Carolina University (BSEd) and Furman University (MA), Gina has taught in public and private schools in North Carolina, Mississippi and South Carolina.  She was a teacher and the director of the Furman Child Development Center for 11 years and remains an adjunct instructor for the Graduate School at Furman.  Most recently, Gina developed the education program and curriculum for the Upcountry History Museum in Greenville.

Meet Sharon Kazee:  Sharon is the Dean/Vice President for Arts and Academics for the South Carolina Governor’s School for the Arts and Humanities.  She has a vast background in education, having served in a variety of teaching and administrative roles for ages pre-K through college.  This experience includes teaching kindergarten, general music, choral music, and instrumental music at the elementary and secondary levels, as a Lead Teacher, an Assistant Principal at Northwest School of the Arts in Charlotte, North Carolina, and as the Performing Arts Specialist with Charlotte/Mecklenburg Schools.  Sharon is the recipient of numerous grants and awards, including the Ben Craig First Union Outstanding Educator and the Harris Award for Educators in Charlotte/Mecklenburg Schools.

Meet Crystal Ball O’Connor, Ph.D.:  Crystal is a children’s book author and educator whose outstanding school performances include staff development and weaving together literature and the arts to the delight of children and adults!  She received her doctorate in Education and Human Development from Vanderbilt University and served eight years on the Greenville County School Board as an advocate for early childhood literacy and arts across the curriculum.  Dr. O'Connor is a highly regarded educator presenting at conferences including SCASL, SCIRA, SCATA, SC2, Hands-on Minds-on Edventure Science Center supported by the State Department of Education, and South Carolina Teachers of English. 
Meet Heather Magruder: Heather is a freelance writer and teaching artist.  Heather’s fiction, poetry, journalism and creative nonfiction work is published in a variety of periodicals. Heather’s feature articles earned 2003, 2004, 2005 and 2006 Women in Communications Matrix Awards; her fiction was selected as one of the winners of the 2004 and 2005 Piccolo Spoleto Fiction Open contests. For the past five years, Heather has been heavily involved in SmartARTS, a partnership between the Metropolitan Arts Council and Greenville County Schools that brings arts integration to Title I schools. In addition to her work in the classroom, Heather is a mentor and lead trainer for SmartARTS.
The Resources for Extended Learning section was created by Gina Silver Varat and Crystal Ball O’Connor, Ph.D., with additional contributions from Dean Sharon Kazee, and Heather MaGruder.
If you have ideas that work well with Katherine’s Quilt Made for Dreaming and would like to share them with other teachers, please email them to us for possible publication on our web site.  Please send us your name and the name and location of your school so that we can give you proper credit for your work at sharethefun@monarchpublishers.com. 

Teaching resources are designed in connection the book, Katherine’s Quilt Made for Dreaming, from Monarch Publishers, L.L.C.  Curriculum guides may be printed and photo copied without permission.
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